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Input by the Dutch government following the call for evidence for the Council 
Recommendation “Digital Education – enabling factors for success” 1:  
 
The initiative will cover all levels of education and training and will include recommending a number 
of targeted measures as indicated in the call for evidence. Before giving input on those possible 
measures, illustrated with relevant examples of Dutch policies and experiences, we would like to 
indicate a number of general considerations which are important for the Netherlands. We conclude 
this input with a number of other suggestions for the Recommendation.  
 
General considerations 
 
It is important that the planned Council Recommendation will leave enough room to well-
functioning national systems (educational systems, lifelong learning policies adapted to the 
respective labour market contexts) and underlying national policy choices. The Netherlands would 
not support a Council Recommendation which directly influences national education policy in this 
area through a one-size-fits all approach. We do welcome however guidance on different policy 
options based on the experiences and good practices in different Member States and further 
relevant evidence. Regarding the content of education, and the national education curriculum, 
national competences and autonomy of educational institutions should be fully respected.  
 
The Netherlands would not welcome new monitoring requirements as part of this planned 
Council Recommendation, as this indirectly could also lead to additional workload for education 
institutions. At the level of national governance, the yearly Digital Economy and Society Index 
(DESI)2 in combination with the Digital Decade Decision already forms an appropriate framework. 
Specific frameworks, such as the agreement on the reporting about relevant objectives and 
indicators related to the realization of the European Education Area3 and the yearly Education and 
Training Monitor4, can further support these overarching frameworks.  
 
As a consequence of the complexity of digital education, the rapid digital transition and enormous 
variety of situations and policies in the EU-27, a Council Recommendation on this issue can only be 
formulated in general and flexible terms. It would therefore be very effective when accompanied by 
concrete, evidence based guidance and indications of possible support for its 
implementation.  
 
Specific remarks per measure 
 
Promoting an integrated and coherent whole-government approach to the digital transformation of 
education and training  

 A government-wide approach, including coordination at different levels of government, 
seems more relevant for the provision of digital skills (see hereafter) than for the digital 
transformation of initial education where education ministers are primarily responsible. In 
the Netherlands, the government-wide “National Growth fund” will substantially invest in 
digital education programmes in the next 8 years, as illustrated hereafter.  

 An integrated and coherent approach between all education sectors is crucial, while 
taking into account differences between education sectors, also related to their different 
legal contexts. A good dialogue between education sectors is important and necessary to 
learn from each other, to promote common solutions and for seamless transitions between 
education sectors. Two guiding principles in such a dialogue within the Member States 
should, in our perspective, be: i) raising the quality of education and ii) a responsible 
digital transformation with attention for public values.  

 Initiatives at EU level for cooperation, exchange and support (e.g. via the new 
Digital Education Hub) are relevant regarding the modalities of the digital transformation,  

                                                
1 Call for Evidence: Faciliterende factoren voor succesvol digitaal onderwijs (europa.eu) 
2 The Digital Economy and Society Index (DESI) | Shaping Europe’s digital future (europa.eu) 
3 https://eur-lex.europa.eu/legal-content/EN/TXT/PDF/?uri=uriserv:OJ.C_.2021.066.01.0001.01.ENG  
4 Education and Training Monitor | European Education Area (europa.eu) 
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for example in areas such as organisation and logistical issues; standardization; (digital) 
sovereignty of the EU as a whole and shaping a common front to powerful global actors.  

 
Provision of high-speed connectivity, digital technology solutions and digital content tailored to 
learning needs 

 For the Netherlands, high speed connectivity is not a problem, with exception of the 
Caribbean parts of the Dutch Kingdom. Solving such  issues is primarily a national 
responsibility, for which Member States could choose to use relevant EU funds.  

 Regarding digital technology solutions and digital content, European cooperation 
could be helpful to support national policies regarding the following issues:  

o i. negotiations with commercial publishers of digital education content, 
who gain an increasing market power, which can lead to higher market prices and 
other market disturbances. Furthermore, they acquire large volumes of data of the 
students who use their platforms. By cooperation at EU level, education institutions 
could negotiate better conditions, enforce GDPR-compliance, and keep the data of 
their pupils and students in their own hands5.  

o ii. cooperation regarding interoperable, open-source infrastructures for 
sharing open educational resources. This enables sharing and re-using of 
learning resources and could help improving their quality. The outcomes of the 
recent EU-survey about the development of an “European Digital Education Content 
Framework6” and further steps will be relevant in this respect.  

 If those issues would be effectively addressed (also) at the EU-level, this will not have 
impact on the content of education or on the choices of individual teachers or schools in 
this respect. On the contrary, it will contribute to their freedom of choice.  

Development, monitoring and evaluation of institutional digitalisation strategies, with respect to 
equity and inclusion 

 For the Netherlands, autonomy of educational institutions is an important 
constitutional condition. The development of individual institutional digitalisation strategies 
is therefore primarily a competence of the boards of those institutions. The impact on the 
quality of education will be verified by our Inspectorate.  

 Encouraging digitalisation visions and their implementation will take place by the Dutch 
government, apart from general funding mainly by dialogue and support7, such as in the 
case of promoting joint procurement of digital infrastructures and resources. Incidentally 
there will be norm setting, for example regarding cyber security, information and 
knowledge security and privacy8.  

 In the light of the governance of our education system, we see limited possibilities and 
relevance of European recommendations which relate to institutional 
digitalisation strategies, possibly with exception of issues with cross-border relevance 
such as security and privacy. We would support the idea of additional monitoring and 
evaluation of institutional strategies.  

 As possible elements of the Council Recommendation, we could see the following elements: 
Education institutions should ideally put the learner in the center and they will assess 
how the content and quality of the education will be supported as good as possible by 
flexibilisation and digitalisation of the education in their institution.  ‘Blended’ education will 
also be considered. Where necessary, the organisation of the institutions should also be 
adapted. 
 

 The Dutch government recognizes that equity and inclusion are important considerations 
in the realization of digital education. There are both risks as well as opportunities.  

                                                
5 In fact, the Dutch national authority for the protection of personal data (Authoriteit Persoonsgegevens) has 
advised the Dutch government to work towards this objective in its advice about the use of Google G Suite for 
Education in 2021 Digitale leermiddelen | Tweede Kamer der Staten-Generaal 
6 Digital Education Action Plan – Action 3 | European Education Area (europa.eu) 
7 In the Netherlands the organisations SURF en Kennisnet have an important in sharing knowledge about 
effective use of ICT in education and SIVON brings together educational institutions in procurement of digital 
infrastructures and resources to have more bargaining power vis-à-vis providers.  
8 Vaststelling van de begrotingsstaten van het Ministerie van Onderwijs, Cultuur en Wetenschap (VIII) voor het 
jaar 2022 | Tweede Kamer der Staten-Generaal 
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 Differences between pupils and students can already be large, and possibly even 
enlarged by digital education. Dutch research also shows that pupils and students with a 
good starting position learn quicker. For example, adaptive learning tools asks for self-
motivation. As children from higher educated families will have more self-motivation than 
children from lower educated families, digital education may thus increase differences in 
learning outcomes and development. Further, the access to hardware and software both at 
home and at school may differ and costs for devices are transferred by schools to parents. 
This may increase differences between learners and schools and decrease equity.  

 On the other hand, the use of digital education may also contribute positively to more 
equity, for example by additional possibilities for individual support to children at risk and 
return to education after early school leaving. These include the possibility of distance 
education for learners in difficult situations (e.g. in case of handicap or for medical 
reasons); personalized learning and  through the decreasing of the workload of teachers 
and supporting them in their education tasks.  

 Realizing equity may be coupled with very different challenges in different Member 
States, such as differences between cities and countryside, or caused by migration and 
ethnic diversity. Every individual education institution needs to find answers in its own 
context9. For the Netherlands, it is important to also pay attention to the issue of gender 
identity and sexual orientation, in line with the approach by the European Commission in 
preparing the 2022 UN Committee on the Status of Women (CSW)10.  
 

Professional development and support for teachers and educators, institutional leaders and support 
staff, including developing guidelines for digital pedagogy 

 The Netherlands fully supports the importance of adaptation of pedagogy and didactics 
to the digital transformation. The biggest challenge, and critical success factor for 
successful digital education, is probably the educational content and a clear vision on the 
relation between ICT, didactics and pedagogy. 

 The initial training of teachers  in the Netherlands is implemented by higher education 
institutions, which determine the education programme autonomously. By supporting the 
programs through our National Growth Fund (NGF), we want to support schools and 
teachers. With the programme Impuls Open Educational Resources (Impuls Open 
Leermateriaal) for example we will support and train teachers in effectively using and 
develop open learning materials and we innovate and improve the public infrastructure for 
those materials, so that teachers can easily develop, find, share and use them. With the 
programme Digitalisation Impuls, teachers in VET and higher education will also be 
supported. 

 Possible EU guidelines for digital pedagogy should take into account the diverse 
education systems, practices, cultures and concrete experiences. In a recent advice to the 
Dutch Education Minister, it was highlighted that there is still a lack of evidence regarding 
digitalisation in education11. While this may be primarily a national challenge, we would 
also support initiatives by the EU to support more education research; support to research 
and innovation in digital education specifically in relation to pedagogy and support to 
sharing of research findings between Member States. Interesting questions are, for 
example, the (differences in the) relations between education institutions and commercial 
providers of digital technologies and services in the EU Member States; the effect of digital 
and adaptive learning programmes on the curriculum and school programmes and on 
flexibilisation of education; on workload of teachers; on citizenship and multilingualism, 
etc.  

 
 

                                                
9 The Dutch organisation Kennisnet (www.Kennisnet.nl) supports individual schools in this respect by guidance 
on digitalisation and equity: 06 Werkbestand-kennisnet-A1.indd (in Dutch language only).  
10 DG JUST contribution to CSW 2022 theme “Innovation and technological change, and education in the digital 
age for achieving gender equality and the empowerment of all women and girls”. The Netherlands echoes the 
attention that the Commission pays to several aspects of the building blocks, i.e. gender mainstreaming, 
digitalization, AI and data, equal representation, women and girls in STEM, and managing the risks of 
digitalization and technological innovation. 
11 Naar hoogwaardig digitaal onderwijs | Rathenau Instituut 
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Fostering closer dialogue between education and training institutions and stakeholders 

 The Netherlands fully recognizes the importance of a close dialogue between education and 
training institutions and other stakeholders, including teachers and their representative 
organisations.  

 Furthermore, the role of parents is important, especially in the case of primary and 
secondary education.  

 An important group to involve in the shaping of digital education are students in VET and 
higher education, including learners of all ages. Important issues at stake are for 
example: accessibility; the balance between physical and distance education; equal 
opportunities and inclusion; individual wellbeing and security. While this group may already 
be heart at national level, it would be beneficial to involve them also at EU level (e.g. as an 
European student platform).  

 We also want the emphasize the role of the private sector, especially in relation to 
public-private cooperation in VET and higher education. In the Netherlands, the national 
Growth Fund will allow for upscaling public-private cooperation in VET, including projects 
related to ICT and digital skills12.  

 A good dialogue and concrete cooperation project between education institutions, especially 
in VET, and societal organisations can contribute to improving of digital skills of the 
whole population and digital inclusion (see also our input to Call for Evidence). 

 
Supporting the use of digital technologies through accompanying measures such as rules and 
regulations on use  

 A common characteristic of the Dutch education system is a high degree of autonomy of 
the educational organisations in our country, as based in our Constitution and 
education laws. Supporting the use of digital technologies by rules and regulation is 
something which needs careful consideration.  

 At EU level, the EU Treaty does not allow rules in the area of education. However, general 
legal frameworks at EU level can have a large impact also on education institutions and 
use of digital tools as for example is the case for General Data Protection Regulation 
(GDPR).  

 Furthermore, the EU has recently proposed a number of legislative proposals 
specifically in the digital domain. The Digital Services Act and the Digital Market Acts 
could result in more balanced relations between public education institutes and private 
providers of digital technologies and services. The proposed AI Act could promote trust in 
the use of AI, such as through adaptive learning tools, as well as the announced Guidelines 
for teachers for the use of AI and data could do (Dutch experts have actively been involved 
in the preparation).  

 Apart from these developments, the Netherlands would see further benefit in promoting at  
standardization and harmonization of technological (ICT)solutions and ICT 
infrastructures for digital education (e.g. via promoting common standards, open 
interfaces, interoperability) at EU level. In VET and higher education, where international 
cooperation between education institutions with cross-border operating companies and 
international mobility of students is common practice, the need for such initiatives is felt.  

 In the Netherlands itself, work will be done to realize a better ICT infrastructure for 
education with help of the National Growth Fund, more specially by two programmes: 
Digital Education Goed Geregeld13 (Digital Education Well Organized) and the 
Digitaliseringsimpuls14 (Digitalization Impulse).  

 
Supporting capacity-building of Member States, including by using benchmarking, exchange of best 
practices, twinning, peer review etc  

 The Netherlands fully supports EU initiatives to support capacity-building of Member States, 
by using benchmarking (e.g. DESI), exchange of best practices, twinning, peer review, etc. 

                                                
12  Overheid investeert in grootschalige omscholing - NLdigital 
13 Digitaal Onderwijs Goed Geregeld | Projecten ronde 2 | Nationaal Groeifonds 
14  Digitaliseringsimpuls onderwijs NL | Projecten ronde 2 | Nationaal Groeifonds 
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We would like to add surveys (like ICILS15), monitoring based on indicators; 
forecasting of future trends. The administrative workload of surveys and monitoring for 
national administrations for education institutions should however stay proportional. 
Therefore, a good connection with existing (national) monitoring instruments16 is crucial. 
EU support could promote those initiatives and thus contribute to evidence-based national 
policies on digital education.  

 With the same objective, the recently agreed governance for realizing the European 
Education Area should be fully exploited, especially the Working Group for Digital 
Learning and Training (DELTA) as well as the new Digital Education Hub. Exchange of 
best practices should not only take place between national governments and experts, but 
also between those more grassroots executive and consulting organisations who play a 
critical role in making digital education a reality in the Member States, taking concrete 
experiences of education institutions and professionals into account.  

 As indicated earlier, research and the resulting empirical evidence is also crucial for 
evidence based education policy, for effective and efficient investments and capacity 
building at national and European level. Promoting and gathering such evidence may also 
be an activity within the announced EU ‘Learning Lab for investing in education’ which 
would give follow up the Expert Group set up earlier by the European Commission17.  

 
Ensuring the effective use of EU funds and synergies with other sources of funding 

 The Netherlands fully supports, within the existing programmes and framework of the 
Multiannual Financial Framework 2021-2027, the effective use of EU funds for 
innovative projects and for promoting intersectoral and international cooperation in the 
area of digital education.  

 Through the Erasmus+ programme 2021-2027, the EU can promote initiatives for 
exchanging knowledge between individual education institutions (e.g. research, 
implementation, description of cases, physical exchange and networking); development of 
common ICT infrastructures and standards for digital education (to start with, within the 
alliances for European universities) and possibly  the exchange of experiences of European 
students. In the Netherlands, digitalisation will be a national priority in the Working 
Programme 2023 for Erasmus+, like the case in 2022.  

 Synergies between EU programmes should be fully exploited, between Erasmus+, 
Digital Europe, Horizon Europe, while other financial sources made available by the EU, 
such as the RFF, EFRO, ESF en the European Investment Bank could be used by and within 
the Member States. Investments in digital education are part of the Netherlands’ Recovery 
and Resilience Plan (RFF) as endorsed by the European Commission on 8 September 2022.  

 
Other suggestions for the Recommendation 

 The Netherlands supports the focus the Czech EU Presidency is currently giving in the 
Council on the well-being of students and pupils in digital environments; these 
environments should be secure, inspiring and motivating. In the development and making 
available of digital education tools, there should always be attention for the social aspects, 
including the ‘feeling of belonging’ to the education institution. The role of teachers in this 
respect is also crucial.  

 In close relation this, for the Netherlands it is crucial to safeguard public values and 
ethical aspects in digital education, including the right to privacy of learners. We 
welcome all possible initiatives at EU level which could contribute to the objective. In the 
Netherlands, relevant initiatives are, for example, the National Education Lab for Artificial 
Intelligence (Nationaal Onderwijslab) AI18 and the joint activities by the organizations SURF 
and Kennisnet19. Main public values in their work are justice, humanity and autonomy. We 

                                                
15 ICILS 2023 | IEA.nl 
16 In the Netherlands, a monitor exists for Learning and Teaching with ICT in VET schools measuring ICT skills; 
in primary and secundary education a national monitor is being developed by Kennisnet. Furthermore, the 
Netherlands will participate in ICILS 2023.  
17 Quality investment in education and training: Commission publishes first findings of expert group | European 
Education Area (europa.eu) 
18 Nationaal Onderwijslab | Projecten ronde 1 | Nationaal Groeifonds 
19 Launch of the Values Compass in 2021 | SURF.nl 
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would welcome to see such relevant national publications to be taken into account in any 
new EU initiatives and thus made more broadly known.  

 Given the large dynamism of the private market, especially in the digital domain, all 
Member States should be aware of an overly-large dominance of private market 
actors. Education institutions should not be too dependent of digital solutions which only 
work in their own ecosystem (vendor lock-in). Privacy, freedom of choice and 
independence should be guaranteed, increases of prices and abuse of data should be 
prevented. To realize this, vertical integration should be prevented, and access of new 
actors to the market of digital learning tools should be encouraged. All governments, 
national and European, should have active policies in this respect. The Netherlands has also 
suggested in a recent Council debate the development of public open-source 
alternatives for large private digital platforms to the Commission20. The 
Netherlands would welcome a continued dialogue with the Commission on the feasibility of 
this idea, also against the background of the forthcoming Recommendation.  

 Sustainability aspects of digital education do not receive sufficient attention. Given the 
current energy crisis, this aspect is becoming more important. The Netherlands would 
welcome recommendations in this respect, e.g. regarding sustainability and energy use of 
digital infrastructures, but also schemes for reusing digital devices of public organisations 
and companies, which would also contribute to digital inclusion in society.   

                                                
20 Education, Culture, Youth and Sports Council, 29-30 November 2021.  
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Input by the Dutch government following the call for evidence for the Council 
Recommendation “Digital Skills – improving their provision” 21 
 
The initiative will include the recommendation of a number of targeted measures as indicated in 
the call for evidence. Before giving input on those possible measures, illustrated with relevant 
examples of Dutch policies and experiences, we would like to indicate number of general 
considerations which are important for the Netherlands.  
 
General considerations 
 
It is important that the planned Council Recommendation on Digital Skills will leave enough room 
to well-functioning national systems (educational systems, lifelong learning policies adapted to 
the respective labour market contexts) and underlying national policy choices. The Netherlands 
would not support a Council Recommendation which directly influences national policies in these 
areas with a one-size-fits all approach. We do welcome however guidance on different policy 
options based on the experiences and good practices in different Member States and further 
relevant evidence. Regarding the content of education and the national curriculum, national 
competences and autonomy of educational institutions should be fully respected.  
 
The Netherlands would not welcome new monitoring requirements as part of this Council 
Recommendation, as this indirectly could also lead to additional workload for education institutions. 
At the level of national governance the yearly Digital Economy and Society Index (DESI)22 in 
combination with the Digital Decade Decision, forms already an appropriate framework. Specific 
frameworks such as the agreement on the reporting abut relevant objectives and indicators related 
to the realization of the European Education Area23 and the yearly Education and Training Monitor24 
can further contribute to these overarching frameworks.  
 
As a consequence of the complexity of digital education, the rapid digital transition and enormous 
variety of situations and policies in the EU-27, a Council Recommendation on this issue can only be 
formulated in general and flexible terms. It would therefore be very effective, when it would be 
accompanied by concrete, evidence based guidance and indications of possible support for 
its implementation.  
 
Specific measures 
 
Promoting a consolidated understanding of high-quality education and training for digital skills at 
all levels, with a specific focus on informatics and its integration into school education and VET 

 The Netherlands agrees that a clear understanding, vision and strategy is needed on 
both digital education (see also input on the Call for Evidence on digital education - 
enabling factors for success) as well as education and training for digital skills at all levels 
of education. Whether a ‘consolidated understanding’ is desirable and feasible remains to 
be seen given the different nature of education and training sectors. Digitalisation 
strategies in education are in the Netherlands bottom-up and sector focused.   

 Our government is preparing a new broader digitalisation policy which will also address 
the need to promote basic digital skills as well as more advanced digital skills for 
children and adults. This involves the understanding and knowledge about technology, 
information skills and critical thinking as opposed to functional skills. Other activities will 
focus on improvement of monitoring, innovation of educational methods, identifying 
specific target groups and prevention through digital skills in primary and secondary 
education, but also a parents-children approach and the increased involvement of 
municipalities. 

• In the Netherlands, a major curriculum reform in primary and secondary education is 
ongoing. The focus in Dutch primary and secondary education is on creating a structural 

                                                
21 Digitale vaardigheden — verbetering van het aanbod (europa.eu) 
22 The Digital Economy and Society Index (DESI) | Shaping Europe’s digital future (europa.eu) 
23 https://eur-lex.europa.eu/legal-content/EN/TXT/PDF/?uri=uriserv:OJ.C_.2021.066.01.0001.01.ENG  
24 Education and Training Monitor | European Education Area (europa.eu) 
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place for digital literacy in the overall curriculum, in balance with other learning objectives. 
After the political decision to proceed early 2022, the adaptation of the core learning 
objectives (‘kerndoelen’) has started for primary education and the first years of secondary 
education, including for digital literacy. Secondly, the examination programmes for 
preparatory vocational education (vmbo), general secondary education (havo) and 
preparatory scientific education (vwo) has started. Implementing of the new curriculum 
could start in the schoolyear 2024/2025. In the meantime, a broad support structure on 
basic skills (including digital skills) is under construction and monitoring will be further 
developed. Next to our participation in the ICILS 2023 survey, our Inspectorate will 
implement surveys in primary education end of 2024 and in secondary education end of 
202725. Schools will continue to set their own priorities and can receive support from 
partner organisations.  

 Informatics/programming/coding and ICT currently does not have a separate place 
within the Dutch curriculum for primary education, while informatics and information 
technology are facultative subjects in secondary education. In the renewed curriculum, 
informatics and ict  will have a place next to broader ICT basic skills, media literacy, 
information skills and computational thinking. Digital literacy will benefit from strong 
general basic skills, such as literacy and numeracy skills, evidence shows, and education in 
digital skills. These can also be part of education in basic skills (and also be part of 
education in citizenship, history or economy). Furthermore, there should also be attention 
for the education in other soft skills which can contribute to effective use of digital tools in 
school, work and society. These include personal, social and learning to learn competence, 
creativity and problem solving skills26. 

 A new Dutch policy agenda for VET, scheduled to be published later this year will also 
deal with digitalisation issues. The support by our National Growth Fund to the programme 
Digitaliseringsimpuls will also enable to improve digital skills in VET (and higher 
education). In the Dutch VET sector, the program “Doorpakken op digitalisering” had in 
recent years digital citizenship as a focus area. In the coming years the support activities 
will be continued by the new Dutch Expertise Point Citizenship27.   

 Furthermore, achieving targets for digital education goes hand in hand with establishing a 
learning culture. Targeting specific learning objectives such as digital skills will be easier 
when lifelong learning is a common practice. Lifelong learning is a shared responsibility of 
the government, employers, educational institutions and individuals in the Dutch context 
and most other EU Member States. Governmental policy measures regarding lifelong 
learning are complementary to the initiatives of the social partners in The Netherlands. The 
various Dutch policies are, however, generic in nature and not specifically aimed at 
reskilling and/or upskilling of digital skills.  
 

Supporting the development of multi- and trans-disciplinary higher education courses in cutting 
edge technologies 

 The Dutch state does not directly support the development of higher education 
courses, and considers this a responsibility for the autonomous HEIs themselves, within 
their lump-sum financing received by the State. We would therefore not support a too 
strong focus on such courses in the forthcoming Recommendation.  

 We welcome, however, recommendations to exploit all possibilities for EU support 
(e.g. via Erasmus+ and/or Digital Europe) for bottom-up initiatives leading to more 
education opportunities in cutting edge technologies if they are initiated by individual or 
cooperating HEIs, including support to initiatives by the alliances of European Universities.  

 
Addressing some of the economic/social challenges related to digital skills gap between rural and 
urban areas, the lack of ICT higher education students, or the representation of women in the 
sector 
                                                
25 https://www.onderwijsinspectie.nl/onderwerpen/peil-onderwijs/uitgevoerde-en-komende-peilingsonderzoeken  
26 See also Council Recommendation on key competences of 22 May 2018, Council Recommendation of 22 May 
2018 on key competences for lifelong learning Text with EEA relevance. (europa.eu).  
27 Expertisepunt Burgerschap - School en veiligheid 
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 For the Netherlands, the rural-urban divide is not a very relevant theme, although the 
rural population is slightly less digitally skilled according to Eurostat, and the situation is 
different in the Caribbean parts of our Kingdom. 

 We would support effective recommendations regarding reskilling and upskilling, adult 
learning, lifelong learning related to the needs at regional level, increasing the 
participation by students in ICT-education and improving the representation of 
women and other underrepresented groups in the ICT-sector.  

 These recommendations could be based on best practices within the EU, such as the Grand 
Ecole Numeriques in France and the Taskforce Diversity and Inclusion in the Netherlands28, 
and suggest possibilities for EU support for relevant initiatives. 

 
Supporting best practices for the provision of digital skills, including the development and sharing 
of related content 

 We support initiatives for the sharing of best practices and national policy 
experiences and the collection of international empirical evidence, as well as for 
upscaling best practices. The Netherlands would in particular also welcome the sharing 
of best practices in professionalizing and supporting volunteers in digital skills. Due to a 
lack of ICT teachers we are highly dependent on volunteers. We welcome possibilities for 
EU support (e.g. via Erasmus+ and/or Digital Europe) for such practical initiatives.  

 For sharing of content related to the provision of skills at EU level we see especially 
potential to promoting interoperability of initiatives in this area (see also our input on the 
Call for Evidence digital education - enabling factors for success).  

 We could see a role for the EU to support initiatives within SMEs and industry to develop 
digital skills of employees (e.g. via the Digital Innovation Hubs).  

 
Supporting the recruitment of specialized teachers and the provision of professional development 
for upskilling generalist teachers 

 The recruitment of specialized teachers and upskilling of general teachers is a 
matter for national institutions in the Netherlands. While we see the need for modernized 
(continued) education for teachers, we do not see clear added value for EU 
recommendations in this respect. We could see potential of EU support for initiatives in this 
area (notably via the Erasmus+ programme).  

 
Fostering digital skills assessment, certification, and mutual recognition 

 Regarding digital skills assessment, we are aware of the work being done by the 
Commission in this area, such as the SELFIE instrument29 and DigComp30. The 
Recommendation could make those instruments better known. In the Netherlands we see 
the use of such instruments, including our national ones31, more as a means to start a 
dialogue resulting in action than as an objective in itself.   

 The Netherlands is looking forward for evidence about the feasibility and necessity of 
initiatives by the EU towards certification and (mutual) recognition of digital skills. 

 This requires also clear definitions of various levels in digital skills. For basic digital 
skills, these definitions are more uniform than the definitions in critical thinking and 
understanding of technology. We also want to emphasize the need to avoid to define and 
work with too specialistic digital skills, given the high speed of innovation and technological 
and market developments. We rather see the need to foster the skill(s) to learn in dynamic 
and complex environments.  

 In the Dutch Human Capital Agenda ICT we support public private cooperation that 
enhances the development and use of digital skills, certification and mutual recognition. For 
the Dutch labour market monitor for ICT there are differences in definitions per region, and 
also between the Dutch statistical office CBS, the ROA en Eurostat there are differences in 

                                                
28 Diversiteit binnen de digitale sector- Taskforce D&I (taskforcediversiteit.nl) 
29 SELFIE | European Education Area[1308863585] (europa.eu) 
30 JRC Publications Repository - DigComp 2.0: The Digital Competence Framework for Citizens. Update Phase 1: 
the Conceptual Reference Model. (europa.eu) 
31 E.g. handreiking ict-bekwaamheid https://www.kennisnet.nl/handreiking-professionalisering-ict-
bekwaamheid/ 
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terminology and definitions. Improvements in this area, as part of the Recommendation, 
could be helpful and could also contribute to realization of the EU-target of 20 million ICT 
workers in Europe.  

 It would be relevant to make a link in the Recommendation with the recently adopted EU 
Council Recommendation on microcredentials32. In the Netherlands, different projects 
are being implemented in the area of micro-credentials and digital certification (such as 
edubadges)33. 

 
Strengthening synergies between the formal education and training sector with the private sector 
and the civil society. 

 We support promoting synergies between the formal education and training sector 
with the private sector and the civil society. Apart from existing initiatives at EU level 
(e.g. in the context of the Skills Agenda), such synergies need to be shaped especially at 
national and regional level. 
 

 

                                                
32 Council recommends European approach to micro-credentials - Consilium (europa.eu) 
33 Position paper by the Netherlands in the context of the public consultation of the European Commission on 
“Micro-credentials for lifelong learning and employabili | Kamerstuk | Rijksoverheid.nl 


